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Resumo 

Procrastinação acadêmica refere-se ao atraso ou adiamento voluntário de atividades, mesmo que tal atitude 

cause dificuldades maiores a longo prazo. O presente estudo consiste em uma revisão sistemática da literatura 

para examinar a procrastinação acadêmica entre estudantes universitários brasileiros. Buscas foram realizadas 

em setembro de 2020 utilizando a expressão “procrastinação acadêmica” nas bases Periódicos CAPES, BVS, 

DOAJ, Scielo e Google Acadêmico. Foram selecionados 16 artigos empíricos cujo foco era a procrastinação 

acadêmica em estudantes universitários brasileiros. Verificou-se que procrastinação é um fenômeno frequente 

entre estudantes universitários e pode ser motivado por diferentes fatores (sentimentos de ansiedade e 

incapacidade diante da tarefa, percepção de dificuldade da tarefa, quantidade de tarefas a serem realizadas e 

significado atribuído à tarefa). Os resultados apresentados podem contribuir para subsidiar ações destinadas a 

auxiliar estudantes universitários a lidar com esse problema 
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Abstract 

Academic procrastination refers to the delay or voluntary postponement of activities, even if such an attitude 

causes greater difficulties in the long term. The present study consists of a systematic review of the literature 

to examine academic procrastination among Brazilian university students. The searches were carried out in 

September 2020 using the expression “academic procrastination” in the CAPES, BVS, DOAJ, Scielo and 

Google Scholar databases. Sixteen empirical articles were selected, focusing on academic procrastination in 

Brazilian university students. It was found that procrastination is a frequent phenomenon among university 

students and can be motivated by different factors (feelings of anxiety and incapacity in the face of the task, 

perception of difficulty of the task, number of tasks to be performed and meaning attributed to the task). The 

results presented can contribute to subsidize actions aimed at helping university students to deal with this 

problem. 
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Resumen 

La procrastinación académica se refiere al retraso o aplazamiento voluntario de actividades, incluso si tal 

actitud causa mayores dificultades a largo plazo. El presente estudio consiste en una revisión sistemática de la 

literatura para examinar la procrastinación académica entre los estudiantes universitarios brasileños. Las 

búsquedas se realizaron en septiembre de 2020 utilizando la expresión “procrastinación académica” en las 

bases de datos CAPES, BVS, DOAJ, Scielo y Google Academico. Se seleccionaron 16 artículos empíricos, 

centrados en la procrastinación académica en estudiantes universitarios brasileños. Se encontró que la 

procrastinación es un fenómeno frecuente entre los estudiantes universitarios y puede estar motivada por 

diferentes factores (sentimientos de ansiedad e incapacidad ante la tarea, percepción de dificultad de la tarea, 

número de tareas a realizar y significado atribuido a la tarea). Los resultados presentados pueden contribuir 

para subsidiar acciones dirigidas a ayudar a los estudiantes universitarios a enfrentar este problema. 
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Introduction 

 

Pursuing a higher education degree can involve numerous challenges (ALMEIDA, 2019) and 

lead to changes in various life domains (MAYHEW et al., 2016). One such challenge is time 

management and handling academic activities (ALMEIDA, 2019), which, compared to those in Basic 

Education, become more complex, extensive, and demand a higher level of autonomy and critical 

thinking to be effectively accomplished. As Oliveira et al. (2016) highlight, effective time 

management requires the development of several competencies, including setting goals and priorities, 

establishing action plans, creating task lists, managing unforeseen events, and meeting deadlines. 

Within the academic context, a widely studied issue related to time management is academic 

procrastination (GAREAU et al., 2019; PALO et al., 2017; PATRZEK et al., 2015). Steel (2007) 

defines procrastination as “voluntarily delaying an intended course of action despite expecting the 

delay to worsen the situation” (p. 66). Solomon and Rothblum (1984) suggest that academic 

procrastination involves more than poor time management and study skills deficits, being associated 

with a complex array of factors, such as anxiety triggered by evaluation situations, difficulty making 

decisions, task aversion, excessively perfectionistic performance standards, among others. According 

to Steel (2007), procrastination is extremely prevalent among university students and depends on: (a) 

task characteristics, (b) individual differences related to personality traits, (c) effects on mood and 

performance, and (d) demographic characteristics impacting procrastination (age and gender). 

The international literature on the subject is vast. A search conducted in September 2020 using 

the phrase “academic procrastination” (in quotes) in databases such as CAPES Journals, Virtual 

Health Library (BVS), Directory of Open Access Journals (DOAJ), and Scielo found 980 articles 

related to the topic. These studies investigate the relationship of academic procrastination with 

various variables: (a) psychological factors, such as personality traits (LJUBIN-GOLUB et al., 2019; 

MOSLEMI et al., 2020), test anxiety (FURLAN et al., 2014), perfectionism (ODACI; KAYA, 2019), 

self-efficacy (GRAFF, 2019; GUO et al., 2019), among others; (b) academic factors, such as grades 

(GAREAU et al., 2019) and self-regulation of learning (GONZÁLEZ-BRIGNARDELLO; 

SÁNCHEZ-ELVIRA-PANIAGUA, 2013; LOEFFLER et al., 2019; PALO et al., 2017); (c) 

sociodemographic and family factors, such as gender (DOMINGUEZ-LARA et al., 2019) and 

parenting style (BATOOL, 2020; KHALID et al., 2019); (d) internet and electronic device use 

(AZNAR-DÍAZ et al., 2020; HAYAT et al., 2020), among others. 
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Analyzing the impact of academic procrastination on university students' performance reveals 

varied outcomes. For instance, Gareau et al. (2019) found that academic procrastination in university 

students was a negative predictor of academic performance (in terms of end-of-semester grades), even 

after controlling for high school performance and working memory capacity. Palo et al. (2017) 

observed that beliefs in procrastination as a useful strategy to enhance performance could directly 

encourage the tendency to delay decisions. Furthermore, students’ difficulties in planning and 

managing the time required to complete academic tasks resulted in decisional procrastination. 

Divergent results were also identified in the international literature regarding the relationship 

between self-efficacy and procrastination. Guo et al. (2019) found a negative relationship between 

self-efficacy and procrastination, while Graff (2019) identified that students with high levels of self-

efficacy also exhibited high levels of procrastination. According to Graff, this may be linked to a 

distorted perception of the time required and the amount of tasks to be completed compared to the 

actual time spent and the number of academic tasks completed. Graff suggests that these results 

indicate that such students may rely on cognitive processes more rooted in fantasy rather than realistic 

assessment of academic demands and outcomes, which can prevent the activation of necessary 

resources to achieve goals, ultimately leading to procrastination. 

Despite the extensive international literature focused on understanding the phenomenon of 

academic procrastination among university students, no review studies were found specifically 

assessing how this phenomenon manifests among Brazilian university students. Thus, the primary 

aim of this study was to examine academic procrastination among Brazilian university students. 

Systematic literature reviews are relevant because they provide an overview of research on a 

particular phenomenon of interest, highlighting both advances in understanding and gaps that need 

further exploration. In this direction, the specific objectives of the present study are: (a) to identify 

sample characteristics and research design, as well as psychometric instruments used in the Brazilian 

context; and (b) to examine the main findings of the studies and the relationships established with 

other constructs. 

 

Method 

This study consisted of a systematic literature review (COSTA; ZOLTOWSKI, 2014). The 

search for articles was conducted in September 2020 using the phrase “academic procrastination” (in 

quotes and only in Portuguese), without any time restriction, across the following databases: (a) 

CAPES Journals (http://www.periodicos.capes.gov.br/), (b) Virtual Health Library (BVS, 
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https://bvsalud.org/), (c) Directory of Open Access Journals (DOAJ, https://doaj.org/), (d) Scielo 

(https://scielo.org/), and (e) Google Scholar (https://scholar.google.com.br/). These databases were 

selected because the objective of the review was to find studies with samples consisting of university 

students enrolled in Higher Education Institutions (HEIs) located in Brazil. 

The selection process for the articles that would compose the corpus of this review involved 

three steps. First, a search was conducted in each database, and articles focusing primarily on 

academic procrastination among Brazilian university students, based on the title and abstract, were 

selected. Then, duplicate articles (i.e., those indexed in more than one database) were removed, 

ensuring each appeared only once in the review corpus. Finally, after a preliminary reading of the 

introduction and method sections, articles meeting the established inclusion and exclusion criteria for 

this study were selected. The selection criteria included empirical scientific articles (i.e., involving 

direct data collection from participants) with open access to the full text and a primary focus on 

academic procrastination among Brazilian university students. Excluded from this review corpus 

were: (a) texts that were not scientific articles (monographs, dissertations, theses, books, book 

chapters, and conference abstracts); (b) articles without full text available online; (c) texts referring 

to students from other education levels or nationalities; (d) articles that did not focus primarily on 

academic procrastination; and (e) theoretical articles, as they did not rely on data collected from 

students enrolled in Brazilian HEIs. 

The selected articles were read in full, and two types of data were analyzed. The first pertains 

to publication information: (a) year of publication, (b) journal in which the article was published, and 

(c) number of authors. The second type relates to the phenomenon of interest (academic 

procrastination), using the following categories of analysis: (a) definition of the construct, (b) research 

objective, (c) characteristics of the students, (d) data collection method, (e) instrument used to assess 

the construct, (f) main study results, and (g) relationship with other constructs. 

 

Results 

As shown in Figure 1, the database searches yielded a total of 233 articles. Applying the 

inclusion and exclusion criteria led to the selection of 31 articles. Finally, removing duplicate articles 

resulted in a set of 16 texts focused on academic procrastination, which comprised the corpus of this 

review. 
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Figura 1 - Fluxograma da seleção do corpus da presente revisão 

 

Source: Authors (2020). 

 

To assess how academic procrastination has been investigated among Brazilian university 

students, the articles were examined based on four distinct aspects. The first aspect concerns the 

bibliometric information of the articles, including the year of publication, the field of the journal in 

which the article was published, and authorship. The second aspect focused on the definition of the 

construct adopted by the article authors. The third aspect addressed methodological issues, including 

the analysis of the research objective, sample characteristics (sampling type, sample size, nature of 

the HEI where participants were enrolled, region of the country, academic degree, and stage of the 

course), and research design characteristics (type of design, instrument application method, and 

instruments used). Finally, the main findings described in the articles and their relationship with other 

constructs were examined. 

 

3.1. BIBLIOMETRIC INFORMATION 

The searches were conducted without time restrictions, aiming to locate articles addressing 

academic procrastination among Brazilian university students regardless of their publication date. 

The oldest article found was published in 2008, and the most recent in 2020, with the highest number 

of publications occurring in 2019 (n=4). The articles were published in journals across various fields, 
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with 37.50% of the studies appearing in Psychology journals (Revista Brasileira de Terapias 

Cognitivas, Revista Brasileira de Psicoterapia, Avaliação Psicológica, Psico, Temas em Psicologia, 

Psico-USF, Estudos Interdisciplinares em Psicologia, Psicología Conocimiento y Sociedad), 31.25% 

in Accounting journals, 12.50% in Education journals, 18.50% in Administration journals, and 6.25% 

in Sustainable Development journals. 

Regarding authorship, the studies vary from 1 to 5 authors per study, with 31.25% of the studies 

authored by three researchers. Some authors stand out with two or more contributions to the literature 

on Academic Procrastination, namely: Gabriela Ballardin Geara, Marco Antonio Pereira Teixeira, 

Nelson Hauck Filho, Rita Karina Nobre Sampaio, Hugo Dias Amaro, Elder Semprebon, and Ilse 

Maria Bauren. 

 

3.2. DEFINITION OF ACADEMIC PROCRASTINATION 

Several definitions for the construct were identified in the reviewed studies, but two were the 

most recurrent. The first suggests that procrastination should be understood as a behavior of task 

delay due to multifactorial aspects, which can be psychological, affective, environmental, and 

motivational (AMARO et al., 2016; GEARA et al., 2017; GOUVEIA et al., 2014; KAVESKI; 

BEUREN, 2020; MACHADO; SCHWARTZ, 2018; MEDEIROS et al., 2019; PEREIRA et al., 2019; 

RIBEIRO et al., 2014; SAMPAIO; BARIANI, 2011; SEMPREBON et al., 2017; SILVA et al., 2020; 

TONELLI et al., 2019). The second definition emphasizes cognitive processes, particularly those 

related to errors in self-regulation processes, strategies, or action planning (BRITO; BAKOS, 2013; 

FORMIGHIERI et al., 2019; GEARA; TEIXEIRA, 2017; SAMPAIO et al., 2012). 

 

3.3. METHODOLOGICAL ISSUES  

Regarding research objectives, the studies were classified, following Gil (2002), as exploratory, 

descriptive, and explanatory. Additionally, a fourth category labeled construction or adaptation of 

instruments was included due to a specificity found within the review corpus. The findings revealed 

that: (a) 56.25% of the studies were descriptive (primarily aimed at describing characteristics of a 

specific population or establishing relationships between procrastination and other variables); (b) 

25.00% focused on describing the process of instrument construction or adaptation and provided 

evidence of validity and reliability; (c) 12.50% were exploratory (aimed at gaining familiarity with 

the phenomenon of interest to support the formulation of future research hypotheses); and (d) only 

one study (6.25%) was classified as explanatory (aimed at identifying factors that determine or 
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contribute to procrastination occurrence). 

 

As for sample characteristics, as shown in Table 1, 81.25% of the studies employed 

convenience sampling. Sample sizes varied from 5 to 604 students, with 43.75% of studies using 

samples of 300 or more participants. Overall, participants included students from both public and 

private HEIs, with 37.50% of samples composed exclusively of students from public HEIs and 

31.25% including students from both public and private institutions. Regarding geographic regions, 

56.25% of samples involved students enrolled in HEIs located in the Southeast or South of Brazil, or 

both. 

The studies also examined the courses in which participants were enrolled. Among the 16 

empirical articles, it was observed that: (a) 31.25% of studies did not specify the participants' courses 

(GEARA; TEIXEIRA, 2017; GOUVEIA et al., 2014; MACHADO; SCHWARTZ, 2018; SAMPAIO 

et al., 2012; SILVA et al., 2020); (b) 25.00% of studies focused on students enrolled in a single course, 

specifically Accounting (KAVESKI; BEUREN, 2020; PEREIRA et al., 2019; RIBEIRO et al., 2014; 

SILVA et al., 2016); (c) the remaining studies involved students from eight different courses, with 

the majority enrolled in humanities (Sociology, History, Psychology) and applied social sciences 

(Administration, Accounting, Economics, Marketing, Tourism). Additionally, 62.5% of studies did 

not specify the stage of the course (beginning, middle, or end) in which participants were enrolled. 

Concerning research design, 93.75% of the articles employed survey procedures, involving the 

application of instruments and questionnaires to the target population (COSTA, 2013). Only one 

article used a case study design (MACHADO; SCHWARTZ, 2018). As shown in Table 1, in 56.25% 

of the studies, data collection was conducted through collective application of instruments, typically 

in the classroom. Regarding the format of the applied instruments, 62.50% of the studies used pencil-

and-paper (printed) instruments). 

 

  



  

Academic procrastination among Brazilian university students 

10 
Educação em Foco, ano 25, n. 47 – Setembro/Dezembro 2022  |  e-ISSN-2317-0093  |  Belo Horizonte (MG) 

Table 1 - Participant Characteristics and Research Design of Empirical Articles 

Analysis Categories Frequency % 

Sample Type 

Convenience Sample 13 81.25 

Voluntary Response Sample 2 12.50 

Not Specified 1 6.25 

Sample Size 

Up to  100 1 6.25 

Between 101 and 200 4 25.00 

Between 201 and 300 4 25.00 

300 or more 7 43.75 

Nature of HEI 

Private 4 25.00 

Public 6 37.50 

Public and Private 5 31.25 

Not Specified 1 6.25 

Region of the country 

Midwest 1 6.25 

Northeast 2 12.50 

Southeast 4 25.00 

South 4 25.00 

South and Southeast 1 6.25 

Not Specified 4 25.00 

Momento do curso 

Beginning, Middle, and End 5 31.25 

Middle and End 1 6.25 

Not Specified 10 62.50 

Data Collection Procedure 

Case Study 1 6.25 

Survey 15 93.75 

Instrument Application 

Collective 9 56.25 

Individual 3 18.75 

Not Specified 4 25.00 

Instrument Format 

Semi-structured Interview 1 6.25 

Printed 10 62.50 

Not Specified 3 18.75 

On-line 2 12.50 

Source: Authors (2020). 

 

University students' procrastination was assessed in three distinct ways in the analyzed studies. 

Machado and Schwartz (2018) evaluated procrastination through an open interview beginning with 

the question, "How do you manage your academic tasks?" Two studies used questionnaires 

specifically developed for the research (PEREIRA et al., 2019; SAMPAIO; BARIANI, 2011). 

However, although the authors stated that these questionnaires were constructed based on available 

literature on the topic, they did not describe analyses conducted to assess the instruments’ validity 

and reliability. Finally, 81.25% of the studies used psychometric instruments with evidence of validity 

and/or reliability. Validity evidence was considered based on information about content analysis or 
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the instrument’s internal structure, while reliability evidence was based on information about the 

instrument's internal consistency analysis. Table 2 presents the psychometric instruments identified. 

 

Table 2 - Psychometric Instruments for Assessing Procrastination in Brazilian University Students 

Instrument (Author) Corpus Articles that Used the Instrument n 

Academic Procrastination Motives Scale (EMPA - 

GEARA et al., 2017) 

Geara, Hauck Filho and Teixeira (2017) 1 

Procrastination Scale (LAY, 1986) Medeiros, Antonelli and Portulhak (2019); Silva, 

Silva and Vilela (2016); Ribeiro et al. (2014) 

3 

Active Procrastination Scale (EPA - CHOI; 

MORAN, 2009) 

Gouveia et al. (2014) 1 

Psychometric Instrument (unnamed) developed by 

the authors for this research 

Kaveski e Beuren (2020) 1 

Brief Academic Procrastination Inventory (GEARA 

et al., 2019)  

Geara et al. (2019) 1 

Academic Procrastination Questionnaire – Negative 

Consequences (GEARA; TEIXEIRA, 2017) 

Geara e Teixeira (2017) 1 

Procrastination in Study Questionnaire (COSTA, 

2007) 

Amaro et al. (2016); Semprebon, Amaro and Beuren 

(2017); Sampaio, Polydoro and Rosário (2012); 

Formighieri et al. (2019) 

4 

Tuckman Procrastination Scale (TPS - TUCKMAN, 

1990) 

Silva et al. (2020) 1 

Source: Authors(2020). 

 

The most frequently used psychometric instruments, as shown in Table 2, were the 

Procrastination in Study Questionnaire (COSTA, 2007) and the Procrastination Scale (LAY, 1986; 

adapted for the Brazilian population by RIBEIRO et al., 2014). Additionally, it is noteworthy that 

some of the analyzed studies aimed primarily to describe the process of (a) constructing instruments 

to assess aspects related to procrastination among university students (GEARA et al., 2017, 2019; 

GEARA; TEIXEIRA, 2017) or (b) adapting foreign instruments for the Brazilian population 

(GOUVEIA et al., 2014). 

 

3.4 MAIN RESULTS AND RELATIONSHIP WITH OTHER VARIABLES 

The analysis of the main results presented by the articles provides relevant insights into 

understanding how procrastination affects Brazilian university students. The discussion of these 

findings will be divided into four topics: (a) the profile of students who procrastinate, (b) reasons for 

procrastination, (c) the impact of procrastination on academic performance, and (d) its relationship 

with other variables. 

Some studies indicate that approximately 82% of university students exhibit procrastination 

behavior (GEARA et al., 2017; SAMPAIO; BARIANI, 2011), with younger generations (Y and Z) 

tending to procrastinate more than older generations (X) (FORMIGHIERI et al., 2019). Additionally, 
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Kaveski and Beuren (2020) found that students who procrastinate the most are those who struggle to 

start tasks (even if they wish to), are easily distracted, have difficulty meeting deadlines, engage in 

activities outside the university, find academic tasks unattractive, and/or lack motivation to complete 

their tasks. 

Regarding reasons for procrastination, Geara et al. (2017), through a factorial analysis of the 

Academic Procrastination Motives Scale, identified two groups of motives. The first group, termed 

Procrastination-Demotivation, refers to "aspects related to laziness, perceived difficulty associated 

with the task, fatigue, lack of energy, and time to complete the task" (p. 145). The second group, 

called Procrastination-Anxiety, concerns "the feeling of inability to complete the task alone, fear of 

not doing the task well, and difficulty starting the task due to high expectations of how well the student 

hopes to perform it" (p. 145). Sampaio and Bariani (2011) observed that the most cited reasons by 

the students in their research were related to lack of time, dissatisfaction with the task, and difficulty 

completing it, which appear to align with the Procrastination-Demotivation category described by 

Geara et al. (2017). 

Still on motivation, Machado and Schwartz (2018) found that another reason for procrastination 

is the number of academic tasks students need to complete; as the number of tasks increases, so does 

the likelihood of students engaging in procrastination. When facing a high workload, students 

reported prioritizing activities based on the significance of the academic task. The authors identified 

four factors that influence task prioritization: (a) course requirements, (b) instructor flexibility, (c) the 

ability to relate the task to prior knowledge, and (d) understanding the future implications of 

completing the task. Activities in mandatory courses and/or courses taught by "less" flexible 

professors were less likely to be postponed. Additionally, the more difficulty students had in 

connecting the task to their prior knowledge and/or recognizing its future implications, the higher the 

likelihood of procrastination. 

In terms of the academic impacts of procrastination, three aspects stand out. The first concerns 

the impact on students' grades. Students who procrastinate tend to have lower grades compared to 

those who do not (RIBEIRO et al., 2014; SILVA et al., 2016). Furthermore, procrastination is 

negatively correlated with students' self-assessment of their academic performance (AMARO et al., 

2016; SEMPREBON et al., 2017). 

The second aspect relates to the consequences of procrastination. Geara and Teixeira (2017) 

developed the Academic Procrastination Questionnaire – Negative Consequences, comprising six 

scales. The Procrastinated Academic Tasks Scale includes five items, each related to a specific 
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activity (1. academic readings, 2. academic exercises, 3. reviewing and studying course materials, 4. 

studying for scheduled exams, and 5. completing academic assignments with set deadlines). The 

General Impact Scale consists of eight items grouped into a single dimension (Cronbach's α = 0.84). 

The Academic Consequences Scale has two dimensions: (a) Academic Outcomes (7 items, α = 0.88) 

and (b) Academic Task Management (11 items, α = 0.91). The Physical Consequences Scale includes 

two dimensions: (a) Substance Use (5 items, α = 0.72) and (b) Reduced Self-care (13 items, α = 0.91), 

covering "items related to time spent resting and exercising, food quality, personal care, and overall 

health" (p. 64). The Psychological Consequences Scale has two dimensions: (a) Psychological 

Exhaustion (8 items, α = 0.92) and (b) Personal Disesteem (5 items, α = 0.94). The Behavioral Change 

Scale also has two dimensions: (a) Need for Change (4 items, α = 0.87), which includes items related 

to "perceptions of the need and/or intention to reduce the frequency of procrastinating academic tasks" 

(p. 65), and (b) Interest in Being Helped (4 items, α = 0.92), referring to students' interest in receiving 

help to procrastinate less. 

Geara and Teixeira's (2017) study reveals that procrastination can lead to various negative 

consequences, affecting multiple aspects of a student's life (academic, emotional, and physical). The 

authors found a significant negative correlation between self-reported academic performance and 

academic, psychological, and physical consequences. 

The third aspect of academic impacts relates to the type of academic task. Students tend to 

procrastinate more on daily study activities (such as completing exercises and reading for class) than 

on studying for exams (AMARO et al., 2016; GEARA et al., 2017; SAMPAIO; BARIANI, 2011; 

SEMPREBON et al., 2017). 

Finally, the analysis of the main results indicates the relationship between procrastination and 

several variables. Kaveski and Beuren (2020) found that students who procrastinated more also 

showed greater academic misconduct, which the authors characterized as behaviors like copying work 

from peers, spending excessive time on the internet, engaging in side conversations during class, 

and/or neglecting to read materials suggested by instructors. 

Medeiros et al. (2019) examined the relationship between the use of Information and 

Communication Technologies (ICT) and procrastination. They found that students who used ICT 

more for leisure (rather than for professional and/or academic purposes) procrastinated more. 

Furthermore, they observed that the more students used ICT for study purposes and the less for 

leisure, the higher their overall academic performance. 

Procrastination is also negatively correlated with learning self-regulation (FORMIGHIERI et 

al., 2019; SAMPAIO et al., 2012) and self-efficacy (AMARO et al., 2016). Geara and Teixeira (2017) 
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identified a significant negative correlation between self-regulation and the negative academic 

consequences of procrastination. Semprebon et al. (2017) observed that “procrastination accounts for 

78% of the academic performance variance among students with a low sense of power” (p. 15). Social 

power, as understood by Semprebon et al., is a construct that synthesizes an individual's personal and 

social power, contributing to greater potential for action and improved performance on tasks requiring 

“planning and execution of actions according to set goals” (p. 8). 

Silva et al. (2020) examined the relationship between motivation for reading and academic 

procrastination. The results indicated that academic procrastination positively correlates with 

controlled motivation (oriented toward seeking rewards) and negatively correlates with intrinsic 

motivation (related to the pleasure of reading) and identified motivation (determined by the value of 

the action) for reading. The regression analysis conducted by the authors indicated that: (a) the higher 

the level of controlled motivation for reading, the higher the level of student procrastination; and (b) 

the higher the level of intrinsic motivation for reading, the lower the level of procrastination. 

 

Discussion 

This study consisted of a systematic literature review aiming to understand how academic 

procrastination occurs among Brazilian university students. Database searches and the application of 

inclusion and exclusion criteria resulted in the selection of 16 empirical articles, which were analyzed 

across four distinct aspects: (a) bibliometric information, (b) construct definition, (c) methodological 

issues, and (d) main findings. 

The analysis of bibliometric information indicated that empirical studies on procrastination with 

university students in Brazil have been conducted over the past 12 years, primarily published in 

Psychology and Accounting journals. Publications in Psychology journals were expected, as 

Psychology addresses issues related to the learning process. However, publication in Accounting 

journals suggests that this topic has also attracted interest among educators and researchers in that 

field. As seen in the analysis of the courses in which study participants were enrolled, procrastination 

is not exclusive to Accounting students; however, within the Brazilian context, some studies have 

focused specifically on investigating the phenomenon among this group (KAVESKI; BEUREN, 

2020; PEREIRA et al., 2019; RIBEIRO et al., 2014; SILVA et al., 2016). Similar research targeting 

this specific group is also found internationally (ROTENSTEIN et al., 2009, 2013). 

Two definitions of academic procrastination were identified among the analyzed studies. One 

focuses more on describing the behavior (delaying the completion of a task), while the other 

SOBRENOME; SOBRENOME; 
SOBRENOME 
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emphasizes the cognitive processes involved in this behavior. Theoretical studies evaluating 

procrastination from a cognitive-behavioral model perspective highlight: (a) the role that irrational 

beliefs and cognitive distortions may play in procrastination and (b) the dysfunctional emotions (fear 

of failure, anxiety in demanding situations, etc.) that lead to procrastination as a temporary relief or 

an attempt to avoid an aversive situation (BRITO; BAKOS, 2013; FORTES; BARBOSA, 2018). 

Concerning methodological issues, three aspects were analyzed: (a) research objectives, (b) 

sample characteristics, and (c) research design. Of the 16 articles analyzed, 68.75% corresponded to 

descriptive or exploratory studies and 25.00% to studies focused on instrument construction or 

adaptation, suggesting that, in the Brazilian context, research has concentrated on characterizing the 

phenomenon and developing psychometric measures to assess procrastination among university 

students. This represents an initial stage in the investigation of a phenomenon (Gil, 2002), indicating 

a need to move forward with experimental studies that identify factors related to procrastination and 

intervention studies that assist students in better managing the factors triggering procrastination. 

Regarding sample characteristics, 81.25% of the studies employed convenience sampling, 

indicating that results should be generalized with caution, as this sampling technique is more 

susceptible to sampling error (MOORE et al., 2017). However, 68.75% of the studies included 

samples of more than 200 students, which can enhance sample representativeness and allows for the 

use of more robust statistical tests (DANCEY; REIDY, 2013). Furthermore, although there was a 

balanced proportion of studies involving students from both public and private HEIs, 56.25% of 

studies involved students enrolled in HEIs in the Southeast and/or South regions of the country. This 

may be partly due to a higher concentration of HEIs and greater research funding availability in these 

regions. 

Data collection was most frequently conducted through collective administration of 

instruments, and 81.25% of the studies used psychometric instruments. The two most commonly used 

instruments - the Procrastination in Study Questionnaire (COSTA, 2007) and the Procrastination 

Scale (LAY, 1986; adapted for the Brazilian population by RIBEIRO et al., 2014) - were originally 

developed outside Brazil. However, instruments with psychometric properties created in the Brazilian 

context were also identified, including the Academic Procrastination Motives Scale (EMPA; GEARA 

et al., 2017), Academic Procrastination Questionnaire - Negative Consequences (GEARA; 

TEIXEIRA, 2017), and the Brief Academic Procrastination Inventory (GEARA et al., 2019). These 

instruments, being relatively recent, have not yet been widely used. 

The analysis of key findings indicated that procrastination is a frequent phenomenon among 

university students and can be driven by various factors, such as feelings of anxiety and inadequacy 
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regarding the task, perceived task difficulty, the number of tasks to be completed, and the significance 

attributed to the task. Gil Flores et al. (2020), through an analysis of procrastination motives among 

Spanish university students, identified four student profiles. Profile 1 students primarily procrastinate 

due to fear and insecurity, experiencing high levels of anxiety related to evaluation and perfectionism, 

low self-confidence and assertiveness, decision-making difficulties, and fear of success. Profile 2 

consists of students who procrastinate due to the thrill of meeting a deadline, relying on others for 

help or as behavioral references. Profile 3 corresponds to students who respond inadequately to task 

demands, characterized by feelings of being overwhelmed, poor time management, resistance to 

control, task aversion, and laziness. Profile 4 includes students who procrastinate but do not identify 

with any specific motive (fear/insecurity, thrill-seeking, or inadequate response). Among the 405 

participants, the percentage of students in each profile (1, 2, 3, and 4) was 23.95%, 13.82%, 35.55%, 

and 26.68%, respectively, indicating a higher percentage of students who procrastinate due to an 

inadequate response to task demands. In line with these findings, interventions to help students who 

procrastinate should prioritize developing skills and tools for handling academic tasks within the 

university context (GODA et al., 2015). 

The findings also highlighted three types of impacts of procrastination on academic 

performance: (a) lower grades (RIBEIRO et al., 2014; SILVA et al., 2016) and poorer self-assessment 

of performance (AMARO et al., 2016; SEMPREBON et al., 2017), (b) negative academic, 

psychological, and physical consequences (GEARA; TEIXEIRA, 2017), and (c) higher levels of 

procrastination related to daily study activities than exam preparation (AMARO et al., 2016; GEARA 

et al., 2017; SAMPAIO; BARIANI, 2011; SEMPREBON et al., 2017). International studies have 

also indicated that procrastination tends to negatively impact academic performance (e.g., GAREAU 

et al., 2019; GODA et al., 2015). 

Finally, procrastination was found to be negatively correlated with learning self-regulation 

(FORMIGHIERI et al., 2019; SAMPAIO et al., 2012) and self-efficacy (AMARO et al., 2016) and 

positively correlated with improper ICT use (KAVESKI; BEUREN, 2020). These results have also 

been identified in international studies. For example, González-Brignardello and Sánchez-Elvira-

Paniagua (2013) found moderate positive correlations between poor self-regulation strategies and 

academic procrastination, and some research has identified a positive correlation between internet 

addiction and academic procrastination (AZNAR-DÍAZ et al., 2020; HAYAT et al., 2020). 
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Final considerations 

 

Literature review studies are essential for at least two reasons. First, they provide an overview 

of how a particular phenomenon has been investigated, highlighting methodologies, measurement 

approaches for the construct of interest, its relationships with other phenomena, and the main findings. 

The second reason, related to the first, is that the insights gained from a literature review support new 

research (by identifying gaps and/or relationships that still need further exploration) as well as the 

development of actions aimed at addressing issues related to the phenomenon of interest. In this 

direction, the present study not only highlights how procrastination has been investigated among 

Brazilian university students but also offers information that may be relevant to support actions and/or 

interventions to help students manage this issue. 

Research on academic procrastination among Brazilian university students has mainly been 

descriptive or exploratory, conducted with convenience samples in the Southeast and South regions 

of the country. These findings suggest that research on this topic is still in the characterization phase 

and limited to specific student groups. Future research could focus on explaining the causes of 

procrastination (through experimental studies) and proposing interventions to help students reduce or 

eliminate procrastination in their academic routines. Additionally, new studies could involve other 

student profiles and compare procrastination levels across different student profiles (e.g., first-

generation students and students with a family history of higher education), helping to identify groups 

that may need to develop strategies to prevent or reduce academic procrastination. 

This review also provides an overview of psychometric instruments with validity and reliability 

evidence for assessing procrastination among Brazilian university students. The existence of 

appropriate instruments to assess the phenomenon is the first step toward understanding it. In this 

regard, instruments were identified to assess various aspects related to procrastination (motives, 

presence, and consequences). Future studies could compare the results of these different instruments 

to identify their similarities and specific features. 

Finally, the behavior of procrastination appears to be quite common among Brazilian university 

students. Various reasons seem to underlie this behavioral pattern, which can lead to (a) impacts on 

students' grades, (b) negative academic, psychological, and physical consequences, and (c) 

postponement of activities perceived as less important and/or urgent by students. However, students 

who develop learning self-regulation strategies, use ICTs to support their studies, and foster intrinsic 

motivation for their studies exhibit lower levels of procrastination. These aspects could be addressed 
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in interventions designed to help students reduce or abandon academic procrastination. 

This study had two main limitations. The first relates to the search term used. As an initial 

exploration of the phenomenon among university students, only the term "academic procrastination" 

in Portuguese was used. Future studies could use other terms related to the phenomenon of interest 

as well as English descriptors. The second limitation is that only scientific articles were analyzed. 

Future research could also examine other scientific texts, such as dissertations, theses, books, and 

book chapters. 

 

References 
 

ALMEIDA, Leandro Silva. Ensino Superior: combinando exigências e apoios. In: ALMEIDA, 

Leandro Silva (org.). Estudantes do Ensino Superior: Desafios e oportunidades. Braga: 

ADIPSIEDUC, 2019. p. 17–33.  

AMARO, Hugo Dias et al. Influência da procrastinação acadêmica na autoavaliação de desempenho 

de acordo com o nível de autoeficácia discente. Revista Universo Contábil, v. 12, n. 4, p. 48–67, 

2016. Disponível em: https://doi.org/10.4270/ruc.2016427 

AZNAR-DÍAZ, Inmaculada et al. Mexican and Spanish university students’ Internet addiction and 

academic procrastination: Correlation and potential factors. PLOS ONE, v. 15, n. 5, p. e0233655, 

2020. Disponível em: https://doi.org/10.1371/journal.pone.0233655 

BATOOL, Syeda S. Academic achievement: Interplay of positive parenting, self‐esteem, and 

academic procrastination. Australian Journal of Psychology, v. 72, n. 2, p. 174–187, 2020. 

Disponível em: https://doi.org/10.1111/ajpy.12280 

BRITO, Fernanda de Souza; BAKOS, Daniela Di Giorgio Schneider. Procrastinação e terapia 

cognitivo-comportamental: uma revisão integrativa. Revista Brasileira de Terapias Cognitivas, v. 

9, n. 1, p. 34–41, 2013. Disponível em: https://doi.org/10.5935/1808-5687.20130006 

CHOI, Jun Nam; MORAN, Sarah V. Why not procrastinate? Development and validation of a new 

active procrastination scale. The Journal of Social Psychology, v. 149, n. 2, p. 195–211, 2009.  

COSTA, Angelo Brandelli; ZOLTOWSKI, Ana Paula Couto. Como escrever uma revisão 

sistemática da literatura. In: KOLLER, Sílvia H; COUTO, Maria Clara P. Paula; HOHENDORFF, 

Jean Von (org.). Manual de produção científica. Porto Alegre: Penso, 2014. p. 55–70.  

COSTA, Francisca. Manual de trabalhos acadêmicos. Engenheiro Coelho, SP: Unaspress - 

Imprensa Universitária Adventista, 2013. v. 2. 

COSTA, Marta Daniela Silva. Procrastinação, auto-regulação e género. 135 f. 2007. - 

Universidade do Minho, 2007.  

DANCEY, Christine P.; REIDY, Jonh. Estatística sem matemática para psicologia. 5ª.ed. Porto 

Alegre: Penso, 2013.  

DOMINGUEZ-LARA, Sergio; PRADA-CHAPOÑAN, Rony; MORETA-HERRERA, Rodrigo. 

Diferencias de género en la influencia de la personalidad sobre la procrastinación académica en 

estudiantes universitarios peruanos. Acta Colombiana de Psicología, v. 22, n. 2, p. 125–136, 2019. 

Disponível em: https://doi.org/10.14718/ACP.2019.22.2.7 



 
VIEIRA-SANTOS;MALAQUIAS 

19 
Educação em Foco, ano 25, n. 47 – Setembro/Dezembro 2022  |  e-ISSN-2317-0093  |  Belo Horizonte (MG) 

FORMIGHIERI, Thamara Prediger et al. Níveis de procrastinação e autorregulação dos estudantes 

das gerações x, y e z: um estudo comparativo entre Brasil e Portugal nos cursos das áreas 

empresariais. Portuguese Journal of Finance, Management and Accountig, v. 5, n. 10, p. 51–78, 

2019.  

FORTES, Amanda Borges; BARBOSA, Márcio. O modelo cognitivo-comportamental da 

procrastinação acadêmica: uma revisão da literatura. Revista Brasileira de Psicoterapia, v. 20, n. 

1, p. 61–67, 2018. Disponível em: https://doi.org/10.5935/2318-0404.20180002 

FURLAN, Luis Alberto; FERRERO, Maria José; GALLART, Gabriela. Ansiedad ante los 

exámenes, procrastinación y síntomas mentales en estudiantes de la Universidad Nacional de 

Córdoba. Revista Argentina de Ciencias del Comportamiento, v. 6, n. 3, p. 31–39, 2014. 

Disponível em: https://doi.org/10.32348/1852.4206.v6.n3.8726 

GAREAU, Alexandre et al. The detrimental effect of academic procrastination on subsequent 

grades: the mediating role of coping over and above past achievement and working memory 

capacity. Anxiety, Stress, & Coping, v. 32, n. 2, p. 141–154, 2019. Disponível em: 

https://doi.org/10.1080/10615806.2018.1543763 

GEARA, Gabriela Ballardin et al. Development and Psychometric Analysis of the Brief Inventory 

of Academic Procrastination. Temas em Psicologia, v. 27, n. 3, p. 693–706, 2019. Disponível em: 

https://doi.org/10.9788/TP2019.3-07 

GEARA, Gabriela Ballardin; HAUCK FILHO, Nelson; PEREIRA TEIXEIRA, Marco Antonio. 

Construção da escala de motivos da procrastinação acadêmica. Psico, v. 48, n. 2, p. 140, 2017. 

Disponível em: https://doi.org/10.15448/1980-8623.2017.2.24635 

GEARA, Gabriela Ballardin; TEIXEIRA, Marco Antônio Pereira. Questionário de Procrastinação 

Acadêmica – Consequências negativas: propriedades psicométricas e evidências de validade. 

Revista Avaliação Psicológica, v. 16, n. 1, p. 59–69, 2017. Disponível em: 

https://doi.org/10.15689/ap.2017.1601.07 

GIL, Antônio Carlos. Como elaborar projetos de pesquisa. 4. ed. São Paulo: Atlas, 2002.  

GIL FLORES, Javier; DE BESA GUTIÉRREZ, Manuel Rafael; GARZÓN UMERENKOVA, 

Angélica. ¿Por qué procrastina el alumnado universitario? Análisis de motivos y caracterización del 

alumnado con diferentes tipos de motivaciones. Revista de Investigación Educativa, v. 38, n. 1, p. 

183–200, 2020. Disponível em: https://doi.org/10.6018/rie.344781 

GODA, Yoshiko et al. Procrastination and other learning behavioral types in e-learning and their 

relationship with learning outcomes. Learning and Individual Differences, v. 37, p. 72–80, 2015. 

Disponível em: https://doi.org/10.1016/j.lindif.2014.11.001 

GONZÁLEZ-BRIGNARDELLO, Marcela Paz; SÁNCHEZ-ELVIRA-PANIAGUA, Ángeles. 

¿Puede amortiguar el engagement los efectos nocivos de la procrastinación académica? Acción 

Psicológica, v. 10, n. 1, p. 117–134, 2013. Disponível em: https://doi.org/10.5944/ap.10.1.7039 

GOUVEIA, Valdiney V. et al. Escala de Procrastinação Ativa: evidências de validade fatorial e 

consistência interna. Psico-USF, v. 19, n. 2, p. 345–354, 2014. Disponível em: 

https://doi.org/10.1590/1413-82712014019002008 

GRAFF, Meir. Self-efficacy beliefs and academic procrastination. North American Journal of 

Psychology, v. 21, n. 1, p. 81–100, 2019.  



  

Academic procrastination among Brazilian university students 

20 
Educação em Foco, ano 25, n. 47 – Setembro/Dezembro 2022  |  e-ISSN-2317-0093  |  Belo Horizonte (MG) 

GUO, Min et al. Emotional intelligence a academic procrastination among junior college nursing 

students. Journal of Advanced Nursing, v. 75, n. 11, p. 2710–2718, 2019. Disponível em: 

https://doi.org/10.1111/jan.14101 

HAYAT, Ali Asghar; KOJURI, Javad; AMINI, Mitra. Academic procrastination of medical 

students: the role of internet addiction. Journal of advances in medical education & 

professionalism, v. 8, n. 2, p. 83–89, 2020. Disponível em: 

https://doi.org/10.30476/JAMP.2020.85000.1159 

KAVESKI, Itzhak David Simão; BEUREN, Ilse Maria. Antecedentes e consequentes da 

procrastinação de discentes em disciplinas do curso de ciências contábeis. Revista Contabilidade 

Vista & Revista, v. 31, n. 1, p. 136–158, 2020. Disponível em: 

https://doi.org/10.22561/cvr.v31i1.5271 

KHALID, Arslan et al. The relationship between procrastination, perceived stress, saliva alpha-

amylase level and parenting styles in Chinese first year medical students. Psychology Research 

and Behavior Management, v. 12, p. 489–498, 2019. Disponível em: 

https://doi.org/10.2147/PRBM.S207430 

LAY, Clarry H. At Last, My Research Article on. Journal of Research in Personality, v. 20, p. 

474–495, 1986.  

LJUBIN-GOLUB, Tajana; PETRIČEVIĆ, Ema; ROVAN, Daria. The role of personality in 

motivational regulation and academic procrastination. Educational Psychology, v. 39, n. 4, p. 550–

568, 2019. Disponível em: https://doi.org/10.1080/01443410.2018.1537479 

LOEFFLER, Simone N. et al. Fostering self-regulation to overcome academic procrastination using 

interactive ambulatory assessment. Learning and Individual Differences, v. 75, n. August, p. 

101760, 2019. Disponível em: https://doi.org/10.1016/j.lindif.2019.101760 

MACHADO, Bárbara Alves Branco; SCHWARTZ, Suzana. Procrastinação e aprendizagem 

acadêmica. Revista Eletrônica Científica da UERGS, v. 4, n. 1, p. 119–135, 2018. Disponível em: 

https://doi.org/10.21674/2448-0479.41.119-135 

MAYHEW, Matthew J. et al. How college affects students: 21st century evidence that higher 

education works. San Francisco, CA: Jossey-Bass, 2016. v. 3 

MEDEIROS, Kéllen Eduarda Bacchi; ANTONELLI, Ricardo Adriano; PORTULHAK, Henrique. 

Desempenho acadêmico, procrastinação e o uso de tecnologias de informação e comunicação por 

estudantes da área de negócios. Revista Gestão Organizacional, v. 14, n. 1, p. 92–114, 2019. 

Disponível em: http://www.spell.org.br/documentos/ver/53342/desempenho-academico--

procrastinacao-e-o-uso-de-tecnologias-de-informacao-e-comunicacao-por-estudantes-da-area-de-

negocios- 

MOORE, David S.; NOTZ, William I.; FLINGER, Michael A. A estatística básica e sua prática. 

Rio de Janeiro: LTC, 2017.  

MOSLEMI, Zahra; GHOMI, Mahin; MOHAMMADI, Seyed Davood. The relationship between 

personality dimensions (neuroticism, conscientiousness) and Self-esteem with Academic 

procrastination among students at Qom University of Medical Sciences. Journal of Development 

Strategies in Medical Education, v. 7, n. 1, p. 5–16, 2020.  

ODACI, Hatice; KAYA, Feridun. Perfectionism and the role of hopelessness on procrastination 

behavior: a research on university students. Journal of Higher Education and Science, v. 9, n. 1, 

p. 43, 2019. Disponível em: https://doi.org/10.5961/jhes.2019.308 



 
VIEIRA-SANTOS;MALAQUIAS 

21 
Educação em Foco, ano 25, n. 47 – Setembro/Dezembro 2022  |  e-ISSN-2317-0093  |  Belo Horizonte (MG) 

OLIVEIRA, Clarissa Tochetto de et al. Oficinas de gestão do tempo com estudantes universitários. 

Psicologia: Ciência e Profissão, v. 36, n. 1, p. 224–233, 2016. Disponível em: 

https://doi.org/10.1590/1982-3703001482014 

PALO, Valeria et al. Decisional Procrastination in Academic Settings: The Role of Metacognitions 

and Learning Strategies. Frontiers in Psychology, v. 8, n. June, p. 1–8, 2017. Disponível em: 

https://doi.org/10.3389/fpsyg.2017.00973 

PATRZEK, Justine et al. Investigating the effect of academic procrastination on the frequency and 

variety of academic misconduct: a panel study. Studies in Higher Education, v. 40, n. 6, p. 1014–

1029, 2015. Disponível em: https://doi.org/10.1080/03075079.2013.854765 

PEREIRA, Alefi dos Santos et al. Motivação, procrastinação e local de sentar: seria esta a tríade 

que explica o desempenho docente? Anais do III Encontro Internacional de Gestão, 

Desenvolvimento e Inovação (EIGEDIN), v. 3, n. 1, p. 1–20, 2019. Disponível em: 

https://periodicos.ufms.br/index.php/EIGEDIN/article/view/8803. Acesso em: 20 set. 2020. 

RIBEIRO, Flávio et al. Comportamento procrastinador e desempenho acadêmico de estudantes do 

curso de Ciências Contábeis. Advances in Scientific and Applied Accounting, p. 386–406, 2014. 

Disponível em: https://doi.org/10.14392/asaa.2014070304 

ROTENSTEIN, Aliza; DAVIS, Harry Z.; NEATH, Ronald. Are personality characteristics behind 

the link between procrastination and academic performance in accounting? Academy of Business 

Journal, v. 2, n. 2009, p. 1–18, 2013. Disponível em: 

http://web.b.ebscohost.com/ehost/detail/detail?vid=15&sid=810ba074-8a48-406c-a475-

a1458e6dd48b%40sessionmgr104&bdata=JnNpdGU9ZWhvc3QtbGl2ZQ%3D%3D#AN=9426719

0&db=bsu 

ROTENSTEIN, Aliza; DAVIS, Harry Z.; TATUM, Lawrence. Early Birds versus Just-in-Timers: 

The effect of procrastination on academic performance of accounting students. Journal of 

Accounting Education, v. 27, n. 4, p. 223–232, 2009. Disponível em: 

https://doi.org/10.1016/j.jaccedu.2010.08.001 

SAMPAIO, Rita Karina Nobre; BARIANI, Isabel Cristina Dib. Procrastinação acadêmica: um 

estudo exploratório. Estudos Interdisciplinares em Psicologia, v. 2, n. 2, p. 242–262, 2011. 

Disponível em: http://pepsic.bvsalud.org/scielo.php?script=sci_arttext&pid=S2236-

64072011000200008&lng=pt&tlng=pt 

SAMPAIO, Rita Karina Nobre; POLYDORO, Soely Aparecida Jorge; ROSÁRIO, Pedro Sales Luís 

de Fonseca. Autorregulação da aprendizagem e a procrastinação acadêmica em estudantes 

universitários. Cadernos de Educação, n. 42, p. 119–142, 2012. Disponível em: 

https://doi.org/10.15210/caduc.v0i42.2151 

SEMPREBON, Elder; AMARO, Hugo Dias; BEUREN, Ilse Maria. A influência da procrastinação 

no desempenho acadêmico e o papel moderador do senso de poder pessoal. Arquivos Analíticos de 

Políticas Educativas, v. 25, n. 20, p. 20, 2017. Disponível em: 

https://doi.org/10.14507/epaa.25.2545 

SILVA, Derley Júnior Miranda; SILVA, Marli Auxiliadora da; VILELA, Marcus Sérgio Satto. 

Procrastinação e desempenho acadêmico: indícios por meio da análise de correspondência. Revista 

Mineira de Contabilidade, v. 17, n. 3, p. 16–31, 2016. Disponível em: 

https://revista.crcmg.org.br/index.php?journal=rmc&page=article&op=view&path%5B%5D=354&

path%5B%5D=414. Acesso em: 20 set. 2020. 



  

Academic procrastination among Brazilian university students 

22 
Educação em Foco, ano 25, n. 47 – Setembro/Dezembro 2022  |  e-ISSN-2317-0093  |  Belo Horizonte (MG) 

SILVA, Paulo Gregório Nascimento da et al. Motivação para leitura e variáveis sociodemográficas 

como preditoras da procrastinação acadêmica. Psicología, Conocimiento y Sociedad, v. 10, n. 1, p. 

142–163, 2020. Disponível em: 

http://www.scielo.edu.uy/scielo.php?script=sci_arttext&pid=S1688-

70262020000100139&lang=es%0Ahttp://www.scielo.edu.uy/pdf/pcs/v10n1/1688-7026-pcs-10-01-

139.pdf. Acesso em: 20 set. 2020. 

SOLOMON, Laura J.; ROTHBLUM, Esther D. Academic procrastination: frequency and cognitive-

behavioral correlates. Journal of Counseling Psychology, v. 31, n. 4, p. 503–509, 1984. 

Disponível em: https://doi.org/10.1037/0022-0167.31.4.503 

STEEL, Piers. The nature of procrastination: A meta-analytic and theoretical review of 

quintessential self-regulatory failure. Psychological Bulletin, v. 133, n. 1, p. 65–94, 2007. 

Disponível em: https://doi.org/10.1037/0033-2909.133.1.65 

TONELLI, Elizangela; PESSIN, Gisele; DEPS, Vera Lúcia. Revisão bibliográfica dos impactos 

negativos da procrastinação acadêmica no bem estar subjetivo. Interdisciplinary Scientific 

Journal, v. 6, n. May, p. 299–313, 2019. Disponível em: https://doi.org/10.17115/2358-

8411/v6n5a21 

TUCKMAN, Bruce W. Group versus goal-setting effects on the self-regulated performance of 

students differing in self-efficacy. The Journal of Experimental Education, v. 58, n. 4, p. 291–

298, 1990. Disponível em: https://doi.org/10.1080/00220973.1990.10806543 

 

 

 

 

 

 The licensing rights used by the journal Educação em Foco are under the Creative Commons Attribution-

NonCommercial 4.0 International License (CC BY-NC-SA 4.0) 

 

 

 

Recebido em: 17/06/2022 

Aprovado em: 08/08/2022 


